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IB mission statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who help to
create a better and more peaceful world through intercultural understanding and respect.

To this end the organization works with schools, governments and international organizations to develop challenging
programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and lifelong learners who
understand that other people, with their differences, can also be right.

Elite Vision Statement

Elite International School (EIS) aims to develop citizen leaders who are knowledgeable, open- minded and lifelong
learners who will help to create a more peaceful world through the respect and understanding of moral values, own
and other cultures and civil responsibility. Our future leaders will contribute nationally and globally to make a positive
difference to the whole humanity.

Elite Mission Statement

Elite International School (EIS) strives to build a rich, safe and secured learning environment that inspires the
best of every learner. A learning environment that provides 21st century learning strategies, and promotes respect
and pride in own values, beliefs and norms. Our future generations will be lifelong learners who are equipped
with skills and exhibit positive attitudes to inspire their local and global communities.



IB learner profile

The IB learner profile is the IB mission statement translated into a set of learning outcomes for the 21st
century. The attributes of the profile express the values inherent to the IB continuum of international
education: these are values that should infuse all elements of our programmes, the culture and ethos of
all IB World Schools. The learner profile provides a long-term vision of education. It is a set of ideals
that can inspire, motivate, and focus the work of schools and teachers, uniting them in a common
purpose. “(IB, Learner Profile for IB students)

The aim of all IB programmes is to develop internationally minded people who, recognizing
their common humanity and shared guardianship of the planet, help to create a better and
more peaceful world.

IB learners strive to be:

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct
inquiry and research and show independence in learning. They actively enjoy learning and
this love of learning will be sustained throughout their lives.

Knowledgeable They explore concepts, ideas and issues that have local and global
significance. In so doing, they acquire in-depth knowledge and develop understanding across
a broad and balanced range of disciplines.

Thinkers They exercise initiative in applying thinking skills critically and creatively to
recognize and approach complex problems, and make reasoned, ethical decisions.

Communicators They understand and express ideas and information confidently and
creatively in more than one language and in a variety of modes of communication. They work
effectively and willingly in collaboration with others.

Principled They act with integrity and honesty, with a strong sense of fairness, justice and
respect for the dignity of the individual, groups and communities. They take responsibility for
their own actions and the consequences that accompany them.

Open-minded They understand and appreciate their own cultures and personal histories, and
are open to the perspectives, values and traditions of other individuals and communities. They
are accustomed to seeking and evaluating a range of points of view, and are willing to grow
from the experience.

Caring They show empathy, compassion and respect towards the needs and feelings of
others. They have a personal commitment to service, and act to make a positive difference to
the lives of others and to the environment.

Risk-takers They approach unfamiliar situations and uncertainty with courage and
forethought, and have the independence of spirit to explore new roles, ideas and strategies.
They are brave and articulate in defending their beliefs.

Balanced They understand the importance of intellectual, physical and emotional balance to
achieve personal well-being for themselves and others.

Reflective They give thoughtful consideration to their own learning and experience. They
are able to assess and understand their strengths and limitations in order to support their
learning and personal development.



IB Language Philosophy

The International Baccalaureate is committed to supporting multilingualism as fundamental to increasing
intercultural understanding and international-mindedness, and is equally committed to extending access
to an IB education for students from a variety of cultural and linguistic backgrounds. With these aims in
mind, the IIB has instituted its language policy to provide a framework that will ensure that the IB’s
values and aims in relation to multilingualism. (IB Language Policy, 2014)

Elite Language Philosophy

EIS is an International Baccalaureate (IB) World School. At EIS, we create a challenging and motivating
multilingual environment where the language of instruction is English. We view language as a tool for
making meaning in the world. We believe that every student possesses a unique cultural set of
experiences, skills, and interests, which must be considered in the teaching and learning process. For
EIS, multilingualism and the development of critical literacy are important factors in fostering
international-mindedness through the promotion of cultural identity, intercultural awareness, and global
citizenship.

At EIS, all teachers are language teachers as language transcends curriculum areas. Through the IB
language programmes, we aim to develop confident, curious, highly proficient and enthusiastic readers,
writers, viewers, presenters, speakers and listeners. Language is always taught meaningfully and in
context. These contexts vary, but often involve the use of real-life scenarios, native speakers, the local
area, and a wide variety of text types. We advocate the learning of language through inquiry, allowing
students to make connections with context, to explore, and to investigate. The learning of any language
is developmental by nature, building constructively on what each student knows to help move them
forward.

As an international school situated in Egypt, we are strongly committed to providing students with
access to Arabic language learning and utilizing the host country and community for language and
cultural experiences throughout the curriculum. Equally important to the school is the belief that each
student should have the opportunity to maintain and develop their mother tongue(s). The acquisition of
additional languages allows students to further reflect upon and explore different cultural perspectives.

The language policy recognizes the transfer of cognitive skills from the mother tongue to English and
vice versa, and the acquisition of additional languages. This process encourages the acquisition of
higher-order thinking skills and the development of multiple perspectives. The policy also recognizes
the importance of all teachers differentiating instruction for students at different language acquisition
levels. For this reason, EIS highly emphasizes the idea that all teachers are responsible for the language
development of students.



Elite Language Profile

At EIS, language is taught holistically. Each programme has specific learning outcomes for the strands
of listening and speaking, reading, writing, viewing, and presenting appropriate to the students’ level.
We promote inquiry-based, authentic learning through an investigative approach of different genres.

The school invests in qualified, professional language teachers for the language of instruction, the
host language, and other languages.

Students are allowed and encouraged to use their mother tongue to access the curriculum. For
instance, they may complete class work and assessments in their mother tongue and they are
encouraged to share their learning and progress with their parents and other members of the
community using their mother tongue.

At EIS, we greatly value children continuing to learn in their mother tongue. We prioritize those
children who are new to learning English. We encourage parents to talk, read, and write with their
children in their mother tongue, and we also host a Mother Tongue and Other Languages Day each
year at EIS.

At EIS, we embrace translanguaging practices to support a diverse student body. Students from
different countries, speaking various languages, are welcomed into our community. To ensure a
smooth transition and foster full participation, we hire teachers who are proficient in the students'
native languages. This approach supports students academically, socially, and emotionally, allowing
them to thrive while learning in a multilingual environment. Additionally, EIS provides students with
access to resources in their mother tongue by equipping the school and its library with books and
materials in various native languages. This reinforces language development, cultural identity, and a
sense of belonging. EIS also supports foreigners with resources in their mother tongue.

Differentiation in language lessons is based on best practice according to the standards and practices
of the IB. All teachers respond to students’ needs and may therefore provide individualized
instruction guided in some cases by specific learning goals and Individual Learning Plans (ILPs).
Teaching strategies may include working in small groups, using different resources with different
levels of language complexity, as well as changing the level of questioning and tasks for individual
students. Students may also have choices so they can follow their interests or use a preferred learning
style. The school also follows the IB recommendations on student placement. In addition to this, the
school provides a range of specialist support, including profiling, individual support, and speech and
language specialists.

All students’ language needs are determined through initial and ongoing assessments throughout the
year. Teachers differentiate for the range of students’ needs in different ways. In EIS, students might,
for example, be placed in flexible ability groups. In homerooms, students may be grouped by ability
for reading groups, but work in mixed-ability groups for other tasks.

Elite focuses on the transdisciplinary nature of language learning by recognizing and modeling the
role of language in each subject as well as in the language of instruction, host country language, and
in other languages, and by developing an understanding of the IB objectives and pedagogical
language of the programmes.
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The basic skills for all types of communication - oral, written, and visual - are explicitly planned for
using our IB Language Arts scope and sequence. When students are acquiring a language, our
teaching is informed by incorporating four concepts: context, culture, reflection, and fluency.
Students are encouraged to think for themselves, recognize patterns, develop theories, and construct
meaning as they investigate language.

As students’ progress, teachers enable them to see language as a means of self-expression,
exploration of self and others, as context-driven, having multiple meanings, and involving, at all levels
of discourse, a personal stance, from simple communication to the core of academic language.

Throughout the School, there is an expectation that to foster an enjoyment and love of reading,
students will be encouraged to read at home and will read a wide range of genres in school to
understand their features. In EIS, students will be read to, read with, or read every day at home. This
may be done in a student’s mother tongue. A variety of reading strategies will be introduced to
support students in the mechanics of reading and comprehending the meaning of what they read.
These include phonemic awareness, recognizing patterns in text, decoding, making inferences, and
recognizing a bank of sight words. Teachers also make use of guided reading, literature circles, and
critical literacy to develop students’ reading skills.

The writing process of drafting, revising, and finalizing will be modeled and explored in all languages.
The use of multiliteracy, literature, games, role-play, and multimedia will support students’
understanding of different genres as well as develop their vocabulary, sentence construction, use of
tense, and punctuation. Using the text as a model, students and teachers can begin to analyze the
features of different genres before jointly and individually constructing written or presented pieces.
During the revision process, students will be encouraged to develop their knowledge of grammatical
and spelling conventions by self-correcting. Finalizing writing may involve students sharing writing
with others, keeping it for themselves, or publishing it for a chosen audience.

In order to enable students to develop accurate language use and self-correct errors, they will be
introduced to different strategies to investigate words and groups of words. These include spelling
strategies. Teachers encourage students to make connections between words in different languages.

Elite is committed to promoting the idea that all teachers are teachers of language through
professional development opportunities. This includes outside speakers, in-school advanced skills
workshops, and training workshops based on the literacy for learning professional development
programmes.

EIS offers a rich and inclusive language programme that reflects its commitment to multilingualism
and cultural identity. Arabic is offered as a mother tongue, while English serves as the language of
instruction across all programmes—PYP, MYP, and DP. As additional languages, French is taught
from PYP 2 to PYP 8, and German is offered from PYP 6 to PYP 8. In the MYP, students have the
opportunity to choose between French and German as their additional language, allowing them to
deepen their linguistic skills and broaden their global perspectives.

At Elite International School (EIS), language instruction is a core component of the curriculum and is
given significant instructional time to ensure comprehensive development in all language areas. The
school calendar consists of 33 teaching weeks per academic year. Within this timeframe, dedicated
periods are allocated weekly for each language based on the programme level (PYP,




MYP, DP) and the language being taught (English, Arabic, French, German). Teachers being all language
teachers, we recognize that language is fundamental to learning, thinking, and communicating, and is
the foundation for learning throughout the curriculum. Therefore, three aspects drive teaching and
learning of language: learning language, learning about language, and learning through language.
Languages are also integrated through transdisciplinary and interdisciplinary planning.

Student instruction takes into consideration multiple learning styles and levels of development, thus
providing an enriching learning environment. A variety of teaching styles and strategies are utilized,
with assessment tasks allowing for differentiation.

PATHWAYS

Each program has its own IB PYP scope and sequence according to the phases and specific learning
continuums. Having an additional language is a crucial choice as it will be taught in all three
programmes.

Across the programs, EIS is also committed to providing students with access to resources in their
mother tongues by equipping the school and library with books and materials in a variety of native
languages. This reinforces students' language development, supports their emotional well-being, and
nurtures a strong sense of identity and belonging within our international community.

Language in the PYP

At EIS, we recognize that language is central to all learning, and therefore, all teachers are teachers of
language. The development of language is fundamental to the instinctive human need to
communicate. Language learning includes the development of home and family languages, the
language of instruction, additional languages, and literacy. This process is integral to fostering
cognitive growth, personal development, and cultural identity. Language learning and teaching are
inherently social acts, shaped by relationships with oneself, others, the environment, and the broader
world.

In the Primary Years Programme (PYP), beliefs and values about language are embedded implicitly
through the learner profile and explicitly through the attribute of “communicator,” as well as in the
IB’s approaches to learning. Through an IB education, PYP learning communities use language as a
tool to build a better and more peaceful world.

A culture of language learning is foundational to a PYP learning community. Language has the power
to unite diverse learners and transcend boundaries. It inspires and facilitates communication in
multiple forms, supporting the development of relationships and promoting international
mindedness. Language learning takes place in both local and global contexts, enabling students to
flourish in an interconnected, mobile global society while remaining rooted in their local communities
through their cultural and linguistic knowledge.

IB World Schools are committed to multilingualism as a means of affirming cultural identity and
fostering international-mindedness. In the PYP, “multilingualism” refers to the ability to use more than
one language, acknowledging that students may develop each language to varying degrees and in
different contexts based on their social and academic experiences.

(Learning and Teaching, page 8)




Language is taught both within the context of the Units of Inquiry and as a stand-alone subject,
providing rich opportunities for students to actively engage in the inquiry process and develop
language skills in meaningful, authentic contexts.

Stand-alone language planning also follows the PYP planner format, where a central idea, key
concepts, related concepts, and lines of inquiry are developed to uphold the conceptual nature of
the programme and ensure continuity and depth in language learning.

At Elite International School (EIS), we embrace and support multilingualism through a
comprehensive language program:

-Arabic is offered as a mother tongue and plays a vital role in preserving students’ cultural identity.

-English, the language of instruction, is integrated into the Units of Inquiry and also taught through
stand-alone language sessions using the IB PYP Language Arts Scope and Sequence.

-French is introduced from PYP 2 to PYP 8, aligned with Phases 1 to 3.

-German is offered from PYP 6 to PYP 8, beginning from Phase 1.-By the end of PYP 8, students have
the option to continue studying either French or German.

Furthermore, we offer Arabic and English language instruction across PYP 1 to PYP 8, supporting
progression from Phase 1 through Phase 5.

In alignment with national educational requirements, Arabic Language and Religion are taught
according to the Ministry of Education standards starting from PYP 4 to DP. Additionally, Arabic Social
Studies is introduced for students in PYP 7 and PYP 8.

Language in the MYP

At EIS, we recognize that language is central to all learning, and therefore, all teachers are teachers of
language. Language development is supported across all subject areas and languages offered,
fostering students' academic growth and cultural identity.

Once registered in their chosen additional language, students who have met the objectives for phase
4 will be allowed to switch from one language to another (from German to French or French to
German), or any other additional language offered by the school. According to the program they
belong to, students are placed into phases 1 to 6 for MYP.

*Arabic is offered as a mother tongue and plays a vital role in preserving students’ cultural
identity.

*English is the language of instruction and is taught using the Language and Literature guide.
*Students have the choice between German and French from MYP 1 to MYP 5.
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Currently, students study French in phases 1 and 2, and we are aiming to reach phase 3. Phases for
new students in the MYP are selected according to the Global Proficiency Table (MYP Language
Acquisition Guide — Sept. 2020/Jan 2021).

MYP teachers are required to provide the official MYP unit planners. Furthermore, we offer Arabic
and English language instruction across MYP 1 to MYP 5, supporting students' progression. In
alignment with national educational requirements, Arabic Language, Religion, and Arabic Social
Studies are taught according to the Ministry of Education standards from MYP 1 to MYP 5.

Language in the DP

At EIS, all teachers are teachers of language, recognizing that language development is integral to all
areas of learning and essential for students' academic and personal growth. Based on all past school
reports, a personal interview, language proficiency testing, and a review of previous special needs
documentation, students will be invited to select the languages that will best suit their chances for
success and respond to the needs of their future careers. Based on the student’s final results and
after discussions with the student himself/herself, the parents, and the school academic counselor,
the student will be invited to choose in Group 1 between Arabic A and English A. As for Group 2,
students can choose between Arabic B or English B according to their proficiency level and results.
Based on students’ choices, they can also choose French or German ab initio.

DP Planners feature Approaches to Teaching (ATT) and Approaches to Learning (ATL) to ensure that
instruction is inquiry-based, concept-driven, and skill-focused. Teachers integrate ATL skills to support
student independence, critical thinking, and collaboration, while ATT strategies promote meaningful,
reflective learning aligned with IB values.

DP teachers are required to provide a subject course outline, a vertical progression of their subject,
and unit planners.

EIS is also planning to be well-resourced and maintain the mother tongue development in case of
choosing self-taught options, if and when needed, in group 1 of the diploma programme. In case a
student needs this kind of support, the school will facilitate a support process.
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POSSIBLE IB CONTINUUM PATHWAYS, Language Acquisition Guide, Sept. 202/2021, p. 6

Start of MYP 1 MYP DP

Schools may offer introductory MYP language acquisition courses {languages carousel Emergent Phase Ab initio

courses) and consider the student’s previous learning in the language during primary 1

school education in order to determine placement.

Refer to the written and taught curriculum requirements section in this guide. Fhase Aliniitio(ihrarecases)
2

Language B SL

Capable Phase Language B SL
3
Phase Language B SL/HL
4

Proficient Phase Language B SL /HL
5

Language A: literature SL

Language A: language
and literature SL

Literature and
performance SL
Phase Language A: literature

6 SL/HL

Language A: language
and literature SL/HL

Literature and
performance SL



Language Pathways Clarifications
Mother Tongue Language (Arabic):

At EIS, we recognize that Arabic language development is important for maintaining cultural identity and in learning other
languages. Mother tongue instruction in the Arabic language, Arabic Social Studies and Religion is therefore actively
encouraged and supported.

Our goal is to ensure that students learn to appreciate their mother tongue, with the language being nourished through daily
usage. Often families are invited to visit he school and participate in different school activities throughout the year.

The school is committed to developing library resources to support all students’ mother tongue including - when necessary-
some of the objectives of the Language acquisition subject group. Students have access to the Egyptian Knowledge Bank, which
helps them in reading various resources in their mother tongue language.

Support for Mother Tongues Other Than Arabic:

If the school accepts a student whose mother tongue is not Arabic, EIS provides support through various resources, including
materials in the student’s native language to aid their learning and integration. If a specialized teacher in that language is not
available within the school, the student is offered online sessions to help maintain and develop their mother tongue.
Additionally, the school may coordinate with the relevant embassy to arrange for a specialized tutor who can further support
the student in their mother tongue.

Language of Instruction (English):
The language of instruction throughout the school is English.
All teachers across the PYP, MYP, and DP programmes communicate with students in English.

English is also the language used in school publications, the school website, social media platforms, communication between
the school and parents, and among members of staff.

The English Language Supervisors collaborate with programme coordinators and class teachers to plan and implement effective
language teaching strategies.

EIS follows the IB PYP Language Arts Scope and Sequence for teaching English.
In the MYP, English is taught as a Language and Literature subject guide.

In the DP, English and Arabic can be offered either as a mother tongue or an additional language, depending on
on the student’s language profile.



Additional Languages:

This aims to develop students’ communication skills in a second language while fostering international mindedness,
multilingualism, and intercultural understanding. It introduces foundational diverse language skills and cultural exposure.

French:

French is taught as an additional language from PYP 2 to PYP 8. Instruction is guided by the IB PYP Language Scope and
Sequence, covering Phases 1 to 3.

German:

German is currently taught as an additional language from PYP 6 to PYP 8, following the IB PYP Language Scope and Sequence
at Phase 1.

There are plans to expand the German language offering to begin from PYP 4, starting in the 2026-2027 academic year.

In MYP, French and German languages are taught from MYP 1 to MYP 5, according to student's choice. Currently, students
study French phase 1 and 2 and we are aiming to reach phase 3.

Changing the additional languages (French or Spanish)

1- In-house students: PYP 8 going to MYP 1

eParents wishing for their child to transfer from one language to another will have to sign a consent letter authorizing the
required change.

eParents will be responsible for ensuring that their child is tutored for one month.
*During this time, the student will attend the French/German classes as an auditor.
*One month after the beginning of the classes, the students will be given a diagnostic test to assess their current knowledge.

¢ Based on the results of the test, a decision will be made on whether or not if continuing with the tutoring will still be
necessary.

2- Students coming from another school in Egypt or from abroad and never had French or German as an additional
language
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MYP 1 and MYP 2

eParents wishing for their child to transfer from one language to another will have to sign a consent letter authorizing the
required change.

eParents will be responsible for ensuring that their child is tutored for one month.

eDuring this time, the student will attend the French/German classes as an auditor.

*One month after the beginning of the classes, the students will be given a diagnostic test to assess their current knowledge.

*Based on the results of the test, a decision will be made on whether or not if continuing with the tutoring will still be
necessary.

MYP 3, MYP 4, and MYP 5

*Parents will be asked to sign a consent letter ensuring that their child will be tutored for one month.
¢During this time, the student will attend the French/German classes as an auditor.

*One month after the beginning of the classes, the students will be given a diagnostic test toassess their
current knowledge.

oL TC classes will be simultaneously offered to the students.

eFollowing the results of the diagnostic test, the MYP Coordinator will be asked to provide and develop a plan following the 1B
regulations.
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Language Programs

Time allocated for teaching language in EIS: the school calendar shows 33 teaching weeks

PYP
English Language English Arabic French German
“Homeroom teacher time” Language Language Language Language
“Specialists
Time”

PYP1 17.25 hours/week 7.5 hours/week 3.75 N/A N/A
hours/week

PYP2 16.5 hours/week 5.25 hours/week 3.75 3.75 N/A
hours/week hours/week

PYP3 16.5 hours/week 5.25 hours/week 3.75 3.75 N/A
hours/week hours/week

PYP4 15.75 hours/week 6.75 hours/week 3.75 3 hours/week N/A
hours/week

PYP5 15 hours/week 7.5 hours/week 3.75 3 hours/week N/A
hours/week

PYP6 14.25 hours/week 7.5 hours/week 3.75 2.25 1.5 hours/ week
hours/week hours/week

PYP7 13.25 hours/week 7.5 hours/week 3.75 2.25 1.5 hours/ week
hours/week hours/week

PYPS 13.5 hours/week 7.5 hours/week 3.75 2.25 1.5 hours/ week
hours/week hours/week

MYP

Language
acquisition German

Language and literature Arabic | Language and literature | Language acquisition
English French

MYP 1 to MYP (4.5 hours/week (111.375
5 hours/year)

6 hours/week (198
hours/year)

2.25 hours/week (74.25[2.25 hours/week (74.25
hours/year) hours /week)




DP
Language A Language B English (HL) Language ab initio French
Arabic (SL) (SL)
DP 1 and 2 4 sessions x 45 min.= 180 min./60 = 3 x|6 sessions x 45 min. = 270 min./60 =4 sessions x 45 min.= 180 min./60 =
59 weeks= 177 hrs. 4.5 x 59 weeks= 265 hrs. 3 x 59 weeks= 177 hrs.
Assessment

Assessment is integral to teaching and learning at EIS. Using a range of tools and strategies, teachers are able to determine
students’ knowledge, skills, understanding and attitudes towards language.

At the School, teachers use pre-assessment or diagnostic assessments to determine what students already know, can do
and understand. Formative assessment is used to check in and to give constructive feedback or praise on learning.
Summative assessments are used to gather evidence about student’s learning at the end of a unit. Various forms of both
formative and summative assessment may be used. Along with teacher assessment, students are often asked to peer or
self- assess as well.

Assessments are reported to parents in different ways. Students receive written report cards about their language
learning. Parents are also invited to attend Parent-Teacher conference, Three-D conference and Student- Led conference.

At EIS, students are regularly assessed using the expectations from the school’s IB PYP, MYP, and DP Language Arts scope

and sequence. In MYP, the students are assessed using the Language and Literature subject guide. In DP, the students are
assessed according to Language A, Language B and Language ab initio guides. Achievement of different learning outcomes
will be recorded and passed on throughout their schooling at EIS to facilitate each student’s learning.

At the beginning of tasks, criteria are shared or created by the students so that learning goals are clear.

Students may be referred for further assessment within the school to enable teachers to gain as much information as
possible about a student’s strengths, interests and areas in need of developing and to monitor their progress. In some
circumstances, Individual Learning Plans (ILPs) are developed for individual students depending on their individual
learning needs. This may include modified assessment criteria for the student. Any such cases will be discussed with the
student, parents, coordinators, the school counselor and the SEN team.

Since students learn language, about language and through language, we understand that all teachers are responsible for
the language development of students in the school. As a result, collaborative planning and reflection is built into the
regular schedule of staff as well as it being the focus of staff meetings through the year. In this way, we are able to
develop links between different subject areas and departments across the school.

The language profile plays a crucial role in tracking and supporting students’ language development by providing a
comprehensive overview of each learner’s linguistic background, abilities, and needs. It serves as a valuable tool for
teachers to tailor instruction and set appropriate learning goals. The profile is regularly updated through both formative
and summative assessments, enabling educators to monitor progress, identify areas for growth, and ensure that
language learning pathways remain personalized and effective.
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At EIS, language teachers review the Language Arts Scope and Sequence to ensure it remains relevant, comprehensive,
and aligned with student needs. Collaborative planning takes place regularly during grade-level, horizontal, and vertical
planning, and continuum meetings across the PYP, MYP, and DP programmes. These meetings include department
coordinators, language specialists, and learning support staff to ensure a coherent and progressive approach to language
development throughout the school.

PYP4, EIS is committed to integrating the National Arabic language curriculum according to the MOE requirements maintaining
an inquiry based instructional approach, which is clear in the stand-alone IB planners. Arabic language is also integrated in the
units of inquiry and the IB PYP Language Arts scope and sequence for Arabic is being used.

Facilities
The Library and Media Center:

Information literacy forms the basis for lifelong learning. It is common to all disciplines, to all learning environments, and
all levels of education. It enables learners to master content and extend their investigations, become more self-directed,
and assume greater control over their learning. An information-literate individual can:

-Determine the extent of information needed.
-Access the needed information effectively and efficiently.
-Evaluate information and sources critically.

The role of the EIS library is to promote and facilitate information literacy across all curricula and to all members of the
EIS community. The library has databases that contain professional material, scholarly articles, newspapers, and
magazines in many languages. Training sessions may be requested with the school librarians, and future plans include
designated periods scheduled on a weekly basis or as a drop-in session.

The school is committed to sourcing and purchasing a range of quality texts so that students can explore different genres
such as recounts, stories, explanations, or persuasive writing in different languages and at different levels. Students also
have access to a variety of dictionaries to assist them, including picture dictionaries and mother tongue dictionaries.
Elite’s team, Supervisors, and Coordinators (PYP, MYP, DP) collaborate with the librarians in ordering and cataloguing
books in different mother tongue languages for the library and as classroom resources.

Students have access to other resources such as newspapers and magazines, which they can also subscribe to in a variety
of languages, which help them to be aware of current affairs, to foster an interest in reading, and to develop confidence,
fluency and comprehension. Moreover, the school organizes a book fair with a variety of different languages.

The school library has English, Arabic, as well as French and a German section. An annual budget is allocated in order to
increase the resources in the school library. Students are expected to read independently and to use reference resources
in completing learning tasks.



The school librarian conducts ongoing awareness projects to promote reading. The librarian meets with students to
discuss reading and literature as well. Students have access to the Egyptian Knowledge Bank, which supports them by
reading all the translated encyclopedias in the Arabic language.

At EIS, we recognize the importance of supporting students who come from diverse linguistic backgrounds. To meet their
individual needs, the school provides materials, resources, and books in students’ mother tongues whenever possible.
These resources are available in classrooms and the school library to help students maintain and develop their home
languages, support their academic growth, and foster a strong sense of identity and belonging within the learning
community. This approach reinforces our commitment to inclusivity, multilingualism, and international-mindedness.

The Computer Lab:

As language is being viewed and used in digital format, as well as that of print, the computer lab at EIS is equipped with a
high-speed internet connection to facilitate students’ access to websites that develop their language skills.

The use of ICT is an integral language learning tool. Students are encouraged to use iPads or iPod Touches to access
programs or tools to support their language learning, such as Google Translate or voice-activated applications. The school
also subscribes to Reading A-Z, and all students have free access to this program to facilitate language learning. Lastly,
multimodality, games, art, music, maps, and artifacts are used to help students make connections in their language
learning. Interactive Smart boards are also used to encourage a more interactive approach to teaching and learning to
accommodate the various learning styles of the students.

The Innovative Lab:

The innovative Lab is a school special collaborative work space that is specially used for making, learning, exploring and
sharing. It uses from high tech tools to no tech tools at all. This laboratory is open to students from PYP to DP 2.

The biggest and most innovative feature that the school is using at this time is the VR/AR Goggles and Robotics Kites (Vex
and lego and Werto). The lab serves as a medium to promote the different languages used in school by using modern
technology.

The community is considered a valuable resource to aid language learning. Students go on numerous field trips such as to
museums, libraries, theatres, and cinemas where they have an opportunity to use the host country language in context
and gain an insight into the host country culture. Guest speakers such as storytellers or representatives from different
organizations are frequently invited into school, and they may speak in English, in French, or their mother tongue.
Throughout the year, students are exposed to numerous celebrations linked to the diverse cultures within our community
to promote international mindedness and an appreciation of the host country’s culture.



Language Support:

When a student has been identified with additional learning needs, including language difficulties or gifted and talented
abilities, intervention and support are provided through the learning support programme. As Elite promotes the
“Inclusion policy”, we are determined to provide learners with any needed support inside the classroom. The learning
support department works with teachers to help them meet the needs of students identified with special language
learning needs. This support may be formalized through an in-class support plan or an individual education Plan and may
involve short- and long-term interventions.

Support in the Language of Instruction (English):
English language learners who are unable to fully access the academic curriculum delivered in English receive specialized
instruction in English language from qualified staff regularly. Students receive additional individualized or small group

English and academic support, scheduled as appropriate.

Students may also receive support in their grade level and subject area classes from qualified staff. In EIS the teaching staff
provides in-class support from PYP1 to PYPS.

Students are given language and curriculum support when needed. Students’ needs are indicated by continuous
observation and assessment done collaboratively between the language teachers and the SEN department. Collaboration
with parents is essential to facilitate additional support as part of the student’s “Individual Development Plan”.

Support in the Mother Tongue Language (Arabic):

As Arabic is the host country language, students who have been residents of foreign countries, or those who haven’t
acquired the Arabic language for any other reason, may be enrolled to receive a modified Arabic curriculum till they can be
integrated into regular classes.

Practices for Support:

Students may attend pull-out lessons and/or receive in-class support according to their needs. Our goals are:

-To ensure that we meet the full range of needs for those students who are learning English and Arabic as a mother
tongue.

-To help students become confident and fluent in speaking and listening, reading, and writing in English and Arabic to be
able to fulfill their academic potential.

-To allow students to have equal access to the school curriculum, with continuity and progression. -To equip students with

the knowledge, skills, and understanding required to participate fully in all aspects of school life while maintaining their
own cultural identity.
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Strategies to Support Teachers and Students:

All educators are responsible for the development of student language. Therefore, teachers, administrators, media
specialists, and support staff are engaged in ongoing professional development to continue to improve literacy
instruction. General education students are supported in language development by holistic instruction through inquiry-
based instruction. Differentiated practices are noted in instructional units to meet diverse learning preferences. Our
inclusion policy serves the purpose of having all students’ needs met, including those related to their language proficiency
and abilities in general.

Members of the staff are nominated to work with the students in need of support. Special attention is given to Arabic (as
mother tongue), English (as language of instruction), Mathematics, and Sciences.

The school library plays a key role in supporting both teachers and students by providing a wide range of resources and
materials in multiple languages to enhance teaching and learning across all subject areas.

Students are encouraged to express themselves in the language of their choice, especially during the learning process, while
teachers consistently use the language assigned to their instruction to maintain clarity, structure, and language development
goals.

Parents and the School Community:

The involvement of parents is important in our School. They are able to expose students to different mother tongue
languages through visits to the library and classrooms and during days such as Mother Tongue and Other Languages Day
and International Day. Presentation and communication skills in all languages are showcased to parents and other
members of the community through projects such as the PYP8 Exhibition, Science Fairs, and school productions using
local venues and associations.

Parents are an integral part of our learners' community and provide tremendous support for language learning at EIS. The
school uses multiple methods to communicate to parents the critical importance of maintaining academic proficiency in
the mother tongue. Parents are often involved during activities and the school utilizes the resources and expertise of the
community to enhance learning within the programmes.

Review Process:

The Language Policy is a working document. Since language is “not static, a language policy needs to be dynamic and
flexible so that it can evolve with the changing needs of the school population.” Therefore, the Language Policy is
reviewed yearly and revised every September to ensure it remains relevant and effective. This review is conducted as part
of the Board’s cycle of policy reviews, the curriculum review cycle, and the whole school improvement plan.

The entire teaching staff, alongside the Leadership Team, are actively involved in the review and evaluation of the policy’s
implementation across classrooms and throughout the school. This process is embedded within the appraisal system and
helps ensure continuous development and consistency in language teaching and learning.
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Linking the policy to other documents:
The policy is aligned with:

-The IB and EIS mission statement
-The IB’s principles into practice

-The Academic Integrity policy

-The Admission Policy

-The SEN/Inclusion policy

-The Assessment policy

Language and Admission:

Students wishing to enter EIS must take an English placement/admissions test before entry to ensure accurate phase
placement and admissions to the school. Together with the academic records, language background information, and
language profile form, the student is admitted and placed into the relevant language phase. The placement tests for each
level are available at the discretion of the Admissions Officer.

The appropriate coordinators (Language and Programme Coordinators) will assess the tests; results will be reported back
to the Admissions Officer to be used to assess readiness for admission to EIS.

If students are weaker than expected, and the regular English pathways are not available for the student, and if the
student is to remain in the school, they will be granted inclusive access arrangements (additional time, assistive
technology, etc.) for the placement test as required by their Individualized Education Program.

Language and Inclusion:

At EIS, all teachers are believed to be language teachers, and all members of the learning community are involved in a
child’s language development. To this end, EIS tries to include a student's home language, language profile, and
background in the learning process. Therefore, it is aimed that students also develop and keep up with their home
language, additional/host languages, and the medium of instruction languages while pursuing their studies at EIS.

As for students whose primary language is not English, EIS acknowledges that these students are tasked to learn English,
to have access to the curriculum, and to learn it in the target language, which is also the medium of instruction.
Therefore, all teachers work together with the support department in the inclusive design and delivery of the curriculum.
While receiving tailored language instruction based on the needs of these students in their classrooms, students also
learn English through subjects by accommodating instruction, strategies of teaching, differentiated assessment, and
extension. Through strong collaboration with teachers, family, and the student, the support department closely follows
the language development of the child through observations, data collection, and assessments. The data gathered and
stored in support logs and language profile helps to inform teaching, learning, and assessment of language learning.

The support department meets regularly with the teachers through collaboration cycles, transdisciplinary planning

meetings to inform the teachers regarding the students and their inclusion to the mainstream classes and their progress
in their language, learning, and abilities.
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Language and Academic Integrity:
The EIS Integrity document includes clear definitions, practices, and consequences of academic dishonesty. Through their
language learning, students are expected to be principled learners in furthering their language development.

Though academic dishonesty is defined and explained in the Academic Honesty document, it may look different in
language classes and the use of English or other languages provided at EIS.

At EIS, the following practices are considered dishonest about language learning:

-If a student claims ownership of another student’s group or pair’s work

-If a student uses any online translation tools or websites to translate a phrase or text, whether it be from their text in
their home language or any other published source, unless it is approved by the teacher

-During reading comprehension assessments, if the student translates the original text to their home language to
demonstrate understanding and comprehension in English or the target language

-If the student receives support from another student, parent, teacher, or tutor without the approval of the teacher
-During the writing assessments in the target languages offered at EIS, if the student writes the text in their native
language and claims to express it as their writing.

Language and Assessment:

At EIS, assessment of language learning is an ongoing process throughout the school year in both formal assessments
(formative and summative) and informal situations (learning experiences and inquiry). All four skill areas (reading, writing,
listening, speaking), as well as the students’ knowledge of grammatical structures and their ability to use these correctly,
are assessed regularly at levels appropriate to the students’ language phase and abilities. A range of formative and
summative assessment measures is used. The EIS Assessment Policy applies to the language program as well as the
grading scheme used in the report cards of each school section.

An initial assessment is administered to all students at the admission process to EIS through Admissions/Placement tests.
The tests help to inform the admissions as well as the language level of the student. In addition, the family is asked to fill
in a language profile form to provide background information about the student. Together with the academic records,
Language Profile form, and placement test, the student’s English language skills are assessed, and the student is placed
into the relevant language class and phase. With all this information, if a student is marked as a struggling student, a
support log is created.

The support log helps to keep track of the language learning and progress by noting the following things about each
student:

-Strengths

-Weaknesses

-Proficiency levels in all four skills

-Language goals

-Language background

-Strategies that work for the student’s language development
-Strategies that DO NOT work for the student’s language development
-Feedback from the teachers

-Contact information

-Interests

13



The support department keeps track of feeding the logs, receiving feedback from all subject teachers, report cards,
observations, and student work. The information is shared with all the teachers involved in the teaching of the student so
that it can be used to inform differentiation and inclusion of the child.

The coordinators (Language Coordinators and PYP, MYP, and DP program coordinators) also hold sessions and workshops
with teachers to share effective strategies to support learners for each term.

Students remain in the support program until they demonstrate the language and skills necessary to work independently
in the mainstream classroom. The students exit the program once they reach the expected phase requirements in all four
skills.

Student language level and ability are acknowledged and incorporated into the planning of assessments. In subjects
where writing is not required by the published criteria, teachers strive to provide alternative modes of presentation for
students. Additionally, whenever reading, writing, listening, or speaking tasks are assigned, expectations are set according
to the student’s language level.

Roles of Teachers:

At EIS, all teachers are teachers of language, recognizing that language development is a shared responsibility across all
subject areas and grade levels.

eCreate inclusive and supportive learning environments that respect students’ linguistic and cultural diversity.
eDifferentiate instruction to meet individual language needs across PYP, MYP, and DP programmes.

ePromote language acquisition and literacy development aligned with IB frameworks.

eCollaborate with colleagues, language specialists, and families to monitor language progress.

eEncourage students to become effective communicators and lifelong language learners.

Roles of Students:

eTake ownership and responsibility for developing language skills in multiple languages.

eEmbrace their cultural identities and demonstrate IB learner profile attributes, such as being communicators and open-
minded.

eEngage confidently in diverse communicative contexts within and beyond the classroom.

*Apply language skills to become internationally minded and globally connected learners.

Roles of Parents:

eSupport their children’s language learning by fostering positive attitudes toward multilingualism and cultural diversity at
home.

*Engage actively with the school’s language programmes and communicate regularly with teachers.

eReinforce language learning outside of the classroom.

eHelp build a cohesive school community that values linguistic growth and international-mindedness.

COMMUNICATION OF LANGUAGE POLICY TO THE EIS COMMUNITY

The language policy is introduced to the EIS community through a variety of pathways, including staff meetings, PTO meetings,
grade level meetings, and the Head of School’s News and Notes. The policy is also available on the EIS site. New staff will be
familiarized with the document during orientation.

14



REFERENCES
Guidelines for school self-reflection on its language policy.
International Baccalaureate Organization 2012

Language and learning in IB programmes International Baccalaureate Organization, September 2011, Updated August
2014

Learning in a language other than mother tongue in IB programmes International Baccalaureate Organization,
Published April 2008

Primary Years Programme: Guidelines for developing a school language policy.
International
Baccalaureate Organization, January 2006.

Guidelines for developing a school policy.
(http://xmltwo .ibo.org/publications/mi grated/production- app.ibo.org/publication/87/part/1/chapter/ 1.html)

Coordinator ’ Support material: Standard B 1 Language policy
https://ibpublishing.ibo.org/server2/rest/app/tsm.xql?doc=m 0 mypxx tsm 1609 1 e&part=1&chapter=1

MYP Language acquisition guide (1B publication, Sept. 2020/Jan. 2021)

From principles into practice (IB publication, Sept. 2014/Jan. 2015 / Updated April 2021

15


http://xmltwo.ibo.org/publications/migrated/production-
https://ibpublishing.ibo.org/server2/rest/app/tsm.xql?doc=m_0_mypxx_tsm_1609

