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Developing the policy 
 

The EIS MYP policy has been developed by the MYP section. The school staff has 
elaborated the policy in the academic year of 2019. During this current year, this policy 
was reviewed by the PYP coordinator, to ensure a logical follow-up, by the MYP 
coordinator and the Head of school. It has been modified after consultation with the 
whole staff. Prior to the final stage, feedback has been sought from all stakeholders of the 
school community. The Programme standards and practices, as well as the guides PYP/ 
MYP/DP: From principles into practice, were taken into account in developing the policy. 

The coordinators will have / have had meetings with parents to explain the 
assessment policy and the use of criteria. All policies are available to the school 
community.   

 
Mission statement 
 
Elite International School (EIS) strives to build a rich, safe and secured learning environment 
that inspires the best of every learner. A learning environment that provides 21st century 
learning strategies, and promotes respect and pride in own values, beliefs and norms. Our 
future generations will be lifelong learners who are equipped with skills and exhibit positive 
attitudes to inspire their local and global communities. 
 
IB Learner Profile 
 
"The IB learner profile is the IB mission statement translated into a set of learning outcomes for 
the 21st century. The attributes of the profile express the values inherent to the IB continuum of 
international education: these are values that should infuse all elements of our programmes], the 
culture and ethos of all IB World Schools. The learner profile provides a long term vision of 
education. It is a set of ideals that can inspire, motivate, and focus the work of schools and 
teachers, uniting them in a common purpose." (IB, Learner Profile for IB students) 
 
 
Philosophy and principles  

• Goals of assessment 

Assessment is a practice that drives instruction and involves teachers, students and 
parents. Assessment measures student learning and informs stakeholders about an 
individual’s areas of strength and areas that are in development. Information from 
assessment is used to identify learning targets and plan curriculum. EIS strives to develop 
assessment tasks that are authentic, that is, they are summative, specific, criterion- 
related, varied, use of a range of measurement tools, and have real-world applications 
wherever possible. All participants in the process have opportunities to assess 
collaboratively through self-assessment, peer- assessment, and teacher assessment. 
Teachers standardize for consistency across the school. These practices develop a shared 
understanding of school-based expectations and the development of learning. Authentic 
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assessment allows students to be active participants in their learning and allows teachers 
to account for the learning opportunities they provide for students. 

 
• Philosophy 

Our philosophy is that: 
 

• Assessment is on-going. 
 

• Assessment is consciously 
designed to measure and improve 
student learning. 

 
• Reflection is an essential and 

integral part of assessment. 
 

• Assessment tasks must be 
authentic whenever possible. 

 
• Feedback is central to the 

assessment process. 
 

• Students and teachers can use 
feedback to revise and improve 
performance. 

 
• Assessment provides a direction 

for teachers, the learners 
(students), the parents, the 
administration and the larger 
school community. 

 
• Assessment should be sensitive to 

cultural, linguistic, racial, learning, 
physical and gender differences. 

 
• Criteria for assessment is shared 

or developed with the students 
prior to assessment where 
appropriate 

 

• Assessment is objective; all 
judgments are based on evidence 
from student work. 

 

• Aims of assessment 
 

• Provide valid and reliable 
measurements of what students 
have learned. 

 
• Reflect student growth, 

development and learning. 
 

• Identify areas of strengths and 
areas to be further developed. 

 
• Provide direction for future 

planning and instruction. 
 

• Develop a common language for 
discussing and evaluating. 

 
• Evaluate the appropriateness of 

the curriculum. 
 

• Inform academic target setting. 

 
• Empower students to be active 

participants in their own learning. 
 

• Develop shared year level and 
school-wide expectations and set 
standards. 

 
• Create shared academic 

understanding in departments. 
 

• Provide structured, focused and 
relevant feedback to students and 
parents. 

 
• Provide information to school 

management to inform budgets, 
resources, curriculum 
development, appraisal and 
professional development. 
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• Practices: 
 

1. Pre–assessment – All teachers will assess student’s prior knowledge and 
experience before embarking on new learning experiences. 

 
2. Formative assessment – On-going and regular assessment will be used during the 

teaching and learning process to inform teachers and students about how the 
learning is developing. Formative assessment and teaching are directly linked. A 
variety of methods will be used. Teachers are expected to keep records of their 
formative assessments. 

 
3. Summative assessment – Summative assessment happens at the end of the 

teaching and learning process and is planned in advance. The assessment is 
designed so that students can show their understanding of concepts, knowledge 
and skills in authentic contexts. 

 
4. Reflection – Verbal and written reflections are the most common ways students 

can reflect. Whichever way reflection will take place, it is expected that this 
process will formally be engaged after each task. 

 
Assessment in the Primary Years Programme 

 

“Assessment is the gathering and analysis of information about student performance. It 
identifies what students know (knowledge), understand (concepts), can do (skills) and 
feel (IB learner profile/action) at various stages in the learning process. It is the means by 
which we analyze student learning and the effectiveness of our teaching and acts as a 
foundation on which to base our future planning and practice. It is central to our goal of 
guiding the child, from novice to expert, through the learning process.” (IB, 2000) 

Assessment provides evidence to inform learning and teaching. In MIS we have 
several formative assessments during each unit and a summative assessment at the 
end of the units of inquiries. 

PYP assessment has four dimensions: monitoring, documenting, measuring and reporting 
on learning. Each of these aspects has its own function in our school, but all aim to 
provide evidence to inform learning and teaching. Although the four dimensions of 
assessment are not weighted the same; each dimension has its own importance and 
value. 
 
 Monitoring learning 

In monitoring learning we aim to check the progress of learning against personal 
learning goals and success criteria. It occurs daily through a variety of strategies, 
namely; observation, questioning, reflection, discussing learning with peers and 
teachers, and constructive feedback to feed forward for next steps in learning. 

Tools used for monitoring include open-ended tasks, written or oral 
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assessment, and learning portfolios. 
The Documentation of Learning 
 

The documentation of learning is the process providing evidence of learning. 
Documentation is both physical (school boards, hardcover portfolios), and digital  , 
and can display and record in a variety of media forms; sheets, messages, files, 
videos, audio etc. Documentation of learning is shared with the parents, grade 
teachers and PYP leadership members to make learning visible and apparent. It 
reveals insights into learning and provides opportunities to reconnect with learning 
goals and success criteria. 

Documentation tools in portfolios include; exemplars, checklists, rubrics, anecdotal 
records, Unit reports and alike. 

 
Measuring learning 

It is important to measure the learning aims and capture what the student has 
learned during and at the end of each unit. Not all learning can be, or needs to 
be, measured. 

Analyzing learning 

Teachers use PYP selected elements of each unit to evaluate student progress. The 
aim is to organize, aggregate and disaggregate data to derive information to support 
evidence-based decision-making. 

The PYP in EIS supports collaborative analysis of data undertaken for individual 
learners, student cohorts and across the school to identify patterns and trends in 
student learning. The outcome of this analysis is recorded in portfolios at the end 
of each unit which informs and guides decisions about learning and teaching. 

 
Reporting learning 

Reporting on learning informs the learning community and reflects the question 
“How well are we doing?” 
The following methods have been used at EIS PYP programme: 

● PYP IB report cards (twice a year) 

● Three – Way conferences (2-3 times a year) 

● Exhibition (in PYP 8) 

● PYP certificates  
 
Giving and receiving feedback 

 
Feedback has been identified as one of the most effective teaching practices and 
should, therefore, form the core of assessment. Effective teacher feedback offers 
opportunities for reflection and action. It encourages learning adjustment, promotes 
continuous improvement and celebrates success in our school. It is provided with the 
heads, curriculum directors through observing sessions and three- way conferences 
and by teachers daily which helps students develop strategies to self-adjust and have 
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a powerful influence on engagement and self-efficacy towards learning. 
Peer feedback 

Peer feedback is a key activity in EIS through which students use the structure and 
language of success criteria to appraise and provide feedback on the learning of 
others. It emphasizes the importance of learning in the context of relationships by 
providing opportunities to communicate and be listened to. 

Assessment Strategies and Tools 
 

The following assessment strategies and tools are not used in isolation but are 
seen as a range of approaches and therefore provide a balanced view of the 
whole student: 

● Observations 
● Open-ended tasks 
● Performance task assessments 
● Portfolios 
● Process focused assessments 
● Selected responses 

Assessment Tools 
 

● Anecdotal records 
● Benchmarks/exemplars 
● Checklists 
● Continuums 
● Rubrics 
● Graphic organizers, oral reports, presentations, peer and self-

reflections and evaluations, reflective journal writing, written tests 
 
 
 

 
 
Assessment in the Middle Years Programme 

 
Authentic assessment tasks in the MYP are generated by teachers and, where 
appropriate, students. Objectives for each subject group are identified by the MYP 
subject group guides and are aligned with the assessment criteria. Assessments are 
measured by criterion-related rubrics that are also found in the MYP subject group 
guides; these are modified with task-specific clarifications where appropriate. The rubrics 
describe eight levels of competency against the objectives. Judgments are made by 
consulting the levels of achievement and assigning the level that best describes the 
quality of work submitted. 

 
Assessment in the MYP is on-going, using both formative assessments (which inform 
teaching and learning) and summative (which measure the amount of learning that has 
taken place). The school expects level descriptors for summative tasks to be distributed at 
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least one week in advance of student deadlines. Teachers are expected to return student 
work with feedback within one week of receipt. After a series of judgments are made, the 
rubrics, along with formative assessment data and summative assessment data are used 
to make a final judgment using the “best-fit” approach (see pages 78 and 83 of MYP: From 
principles into practice, 2014).  

       
Recording levels of achievement 

 
Teachers will maintain records for all formative and summative levels of achievements  
awarded. It will be kept securely and backed up on the school server. The Head of school and 
the MYP coordinator will have access to all teachers’ records.  

 
Grading and Feedback 

 
Assessment criteria: All assessment tasks use the assessment criteria. These criteria contain 
descriptors used to assess a student’s performance in a task. The descriptors are hierarchical 
and are associated with a numerical grade. Assessment criteria: 

• support learning by providing clear guidance 
• provide transparency to the process for students, their families and teachers 
• provide clear, measurable evidence of learning 
• link generic descriptors and their command terms, e.g. analyse, evaluate, 

describe etc., to task- specific clarifications. 
 

There is great value in teachers and students co-constructing task-specific clarifications. As 
an exercise this empowers students by familiarizing them with the expectations of the task, 
teaches them how to read the expectations of the task, set goals and plan according to task 
requirements, and demystifies the workings of assessment criteria. 

 
The use of assessment criteria should not be used exclusively with summative assessment 
tasks. There is much value in using criteria in formative assessment, encouraging students to 
see assessment as part of the process of continuous, ongoing learning, as well as helping 
students not to associate criteria exclusively with high-stakes summative assessment. 
It is expected that each criterion will be frequently formatively assessed and summatively,  
at least two (2) times, and strongly recommended:  three (3) times  during a school year. 

 
    Modified Criteria (MYP Years 1-4) 

 
Assessment tasks in the MYP may be modified by teachers for SEN students in MYP Years 1-4. 
For further information, please see Appendix 6: A Guide to Accommodations, Adaptations And 
Modifications in the MYP. 

 
    Deciding on a Grade 

 
When using assessment criteria, the “best-fit” approach should be used. The following 
guidance is taken from the MYP: From principles into practice guide: 
 
“When applying the assessment criteria to student performance, the teacher should 
determine whether the first descriptor describes the performance. If the student work 
exceeds the expectations of the first descriptor, the teacher should determine whether it is 
described by the second descriptor. This should continue until the teacher arrives at a 
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descriptor that does not describe the student work; the work will then be described by the 
previous descriptor. In certain cases, it may appear that the student has not fulfilled all of the 
descriptors in a lower band but has fulfilled some in a higher band. In those cases, teachers 
must use their professional judgment in determining the descriptor that best fits the student’s 
performance” (FPIP, 2014, p. 83). 

 
The final grade is based on the total of the four criteria along the following grade 
boundaries: 

 
 

Grade 
Boundary 
guidelines 

 
Descriptor 

 
 

1 

 
 

1–5 

Produces work of very limited quality. Conveys many 
significant misunderstandings or lacks understanding of 
most concepts and skills. Very rarely demonstrates critical 
or creative thinking. Very inflexible, rarely using 
knowledge or skills. 

 
 

2 

 
 

6–9 

Produces work of limited quality. Expresses 
misunderstandings or significant gaps in understanding for 
many concepts and contexts.  Infrequently demonstrates 
critical or creative thinking. Generally inflexible in he use 
of knowledge and skills, infrequently applying knowledge 
and skills. 

 

 
 

3 

 
 

10–14 

Produces work of an acceptable quality. Communicates 
basic understanding of many concepts and contexts, with 
occasionally significant misunderstandings or gaps. Begins 
to demonstrate some basic critical and creative thinking. 
Is often inflexible in the use of knowledge and skills, 
requiring support even in familiar classroom situations. 

 
 

4 

 
 

15–18 

Produces good-quality work. Communicates basic 
understanding of most concepts and contexts with few 
misunderstandings and minor gaps. Often demonstrates 
basic critical and creative thinking. Uses knowledge and 
skills with some flexibility in familiar classroom situations, 
but requires support in unfamiliar situations. 

 
 

5 

 
 

19–23 

Produces generally high-quality work. Communicates 
secure understanding of concepts and contexts. 
Demonstrates critical and creative thinking, sometimes 
with sophistication. Uses knowledge and skills in familiar 
classroom and real-world situations, and, with support, 
some unfamiliar real-world situations. 
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(Source: MYP: From principles into practice, 2014, page 93) 
 
Internal standardization  – In the cases where more than one teacher are teaching the 
same subject group in a given year level, instances of internal standardization will take 
place to ensure a common understanding of criteria and application of levels of 
achievement. Supervisors of the personal project will also standardize. According to the 
guide MYP: From principles into practice (2014): “Standardization throughout the school 
year promotes consistency and builds common understandings about student achievement 
with respect to MYP objectives.” (page 83). 
 
 
Formative/ Summative assessment tools and strategies 
 
The following is a list of some assessment tools and strategies which teacher and students 
may choose from to assist in demonstrating student learning and development: 
 

Strategies Tools 
 

Observations Rubrics 
 

Performance assessments Exemplars 
 

Process-focused assessments Checklists 
 

Selected responses Anecdotal records 
 

Open-ended tasks Continuums 
 
 
Any assessment task that can make valid and reliable judgments on student learning can 
and will be used. Such assessment tasks include, but are not limited to: 
 

• Formal essays 
 

• Photo essays 
 

 
 

6 

 
 

24–27 

Produces high-quality, occasionally innovative work. 
Communicates extensive understanding of concepts and 
contexts. Demonstrates critical and creative thinking, 
frequently with sophistication. Uses knowledge and skills 
in familiar and unfamiliar classroom and real- world 
situations, often with independence. 

 
 

7 

 
 

28–32 

Produces high-quality, frequently innovative work. 
Communicates comprehensive, nuanced understanding of 
concepts and contexts. Consistently demonstrates 
sophisticated critical and creative thinking. Frequently 
transfers knowledge and skills with independence and 
expertise in a variety of complex classroom and real-world 
situations. 
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• Academic investigations 
 

• Scientific experiments 
 

• Presentations 
 

• Projects 
 

• Website development 
 

• Speeches 
 

• Performances 
 

• Problem-solving 

 
• Design 

 
• Planning 

 
• Organization 

 
• Debates 

 
• Journals 

 
• Competitions 

 
• Proposals 

 
Assessment should be ongoing and should make use of a variety of tools, including but not limited 
to: 

• Multiple-choice tests 
• Written examinations 
• Essays and Timed essays 
• Verbal responses 
• Presentations 
• Project-style work including 

individual and group work projects 
• Posters 
• Experimental investigations 
• Directed laboratory work 
• Class discussions and debates 
• Group-work participation 

• Compositions 
• Performances 
• Peer assessment 
• Self-assessment 
• The creation of solutions to 

problems 
• The creation of short films 
• The creation of podcasts 
• Reflective writing 

 

 
A range and balance of assessment activities is expected, as no one style of assessment will 
properly cover all the objectives of a subject or appeal to the preferred learning styles of all 
students. 
 
Passing requirements for MYP levels: 
 
In order to pass from the level, which the student is enrolled, to a superior level, the requirements 
below are applicable for each subject: 

    
 
    Passing conditions for MYP 1-3: 

a-  A minimum of 3/7 in the final 
grade for each subject. 

b-  A minimum of 32/63 total for all 
subjects (Arabic + 8 subject 
groups) x 7=63). 

c-  Fulfilling the requirements for  
Action and Service and the 
Interdisciplinary Project. 

d-  Involvement in at least one 
interdisciplinary project per 
level/per year. 
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Passing conditions for MYP 4 (to be reviewed and applied in 2020-2021): 

 
 In year 4, students have the option to take courses from six of the eight subject groups 
within certain limits, to provide greater flexibility in meeting local requirements and 
individual student learning needs. 

 
a- A minimum of 3/7 in the final grade for each subject. 
b- A minimum of 25/49 total for all subjects (7 subjects x 7= 49). 
c-  Fulfilling the action and service requirements. 
d-  Involvement in at least one interdisciplinary project

 
 

 

    Passing conditions for MYP 5: 
 

In accordance with the rules and regulations for MYP 5 (to be reviewed and applied in   
2021-2022). 

 
 
 

Consequences for not meeting the minimum requirements (end of year ) 
 
 
Students who achieved less than 3/7 in the final grade for: 
Language and literature (Arabic, English), Mathematics, Science 
and Language Acquisition 

• Summer school 
• September re-examinations 

Students who did not get a minimum of 32/63 (MYP 1-3),  
25/49 (MYP 4) total for all subjects  

• Summer school 
• September re-examinations 

(subjects to be selected by 
the school) 

Students who received a grade below the minimum grade 
required for more than 3 core subjects: Language and literature 
(Arabic, English), Mathematics, Sciences, Language Acquisition  

• Repeat the year 
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Semester reports 
 

There are two reporting periods (semesters) in the year. Each semester is independent - 
the achievement grades at the end of that semester are based on assessment tasks during 
that semester only. Grades do not “carry over” into the next semester. 

 
In addition to these semester reports, student achievement on individual MYP units of 
work will also be formally reported on. These reports will include a student’s levels of 
achievement against assessment MYP criteria, the student’s reflections on their work 
as well as evidence of student learning. 

 
PYP and MYP Special circumstances  
 

• Absences 
 

If a student is absent on the day of an in-class assessment they will do the assessment as soon 
as possible after their return. If the student is absent on the day of a hand-in task, the student 
will submit their task on the day of their return. 

 
• It is the responsibility of the student who has been absent to find out what work 

has been missed, including assessment tasks. 
• Parents and students with prior knowledge of absence must notify the school in 

writing and the student must consult with their subject teachers in order to 
discuss and put into place alternative arrangements for task completion. 

• Students are expected to attend school during school time. Parents who wish to take 
their children out of school for any reason must inform the school. It is the 
responsibility of the student to complete the work missed, including assessment 
tasks. 

     
        

• Late Submission / Non-submission of Assessment Tasks 
 
If a student fails to submit an assessment task by the agreed deadline, the subject teacher will 
send parents an email informing them of the missed deadline and informing them of the 
expectation that the work is to be submitted by a new deadline. 
 
If the task is not submitted by the new deadline, the subject teacher will inform the parents. 
He/she will provide a time for the student to complete the task, at lunchtime, before school, 
after school or during a scheduled lesson. The work produced by the student during that 
time will be taken in and assessed according to the criteria. 
 
If, by the end of the reporting period, the student has still not submitted a particular piece of 
work, a grade of “non-applicable” (N/A) should be recorded for that task, as there is no 
evidence on which to make a judgement of achievement. 
 
Note that the achievement level of “zero” (0) should only be awarded when a student has 
submitted a piece of work but it does not meet even the lowest level of achievement in the 
assessment criterion. 
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The coordinators will deal with persistent late submission or non- submission of 
assessment tasks. Further action could also be taken.  
 
MAP testing 
 
As a means of cross-referencing our internal assessment data with international standards, 
students in PYP 3 through MYP 5 take the MAP Growth tests. These tests assess literacy 
(Arabic and English) and numeracy (Mathematics) and give valuable information on 
student ability. The school receives a personalized report that indicates how each student 
is performing against age-appropriate criteria (criterion-referenced) and where they stand 
relative to all other students who wrote the test (norm-referenced). 
The MAP® Growth™ measures what students know and informs what they’re ready to learn 
next.  MAP Growth creates a personalized assessment experience that accurately measures 
performance.  
 
 
 
ASSESSMENT IN THE DIPLOMA PROGRAMME 
 
EIS ensures all three programmes assess in a way that is in line with our philosophy of 
assessment outlined above. In the IB Diploma programme, students’ assessed work may 
vary in its purpose and teachers are expected to use the full range of assessment 
activities. Teachers will inform students which criteria will be used to evaluate their work, 
both for internal assessment (IA) and external examination (EA). The weight of each 
assessment criteria and the assessment components of each subject will be reported in 
the EIS DP assessment booklet. It is expected that students will be completely aware of 
what is required in order to fulfill the criteria for any particular piece of assessed work. 
Internal and external assessment will be used in the IB Diploma Programme. Internal 
assessment is undertaken by school teachers and moderated by the IB examiners while 
external assessment involves teachers and/or coordinators sending candidate work to IB 
examiners for final assessment. 

DP Mock exams are held twice a year and the IB question bank is provided for 
summative assessment design. 

DP Teachers and students standardize their assessment marks by reviewing sample IB 
mark schemes for each subject. The teacher support material on PRC is used to review 
samples of student assessed work. 

Grades awarded for criteria-referenced tasks are converted into final 7(high)- 1(low) 
reported grades by measuring students’ performance against moderated grade 
boundaries, based on boundaries published by the IB titled as “Grade descriptors”. 

DP IB results are also used for self-reflection and evaluation of teachers teaching 
and assessment strategies in both IA and predicted grades. 
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Assessment at EIS is implemented as an evaluation tool to identify what students have learned. It 
has two main goals:  
 

• To help students reflect on their progress  
• To help teachers evaluate to what extent the educational objectives are met by the 

program both in terms of curriculum and instruction  
 
 
 At EIS we see assessment as a collaborative effort. Students, teachers and parents contribute 
to this procedure. Assessment is used to inform planning, teaching and learning in order to 
help students develop their skills and capabilities. 
 
Assessment is guided by the following principles:  

• Assessment accounts for diversity in learning styles  
• Different assessment methods should be used  
• Assessment methodologies should be applied in conjunction with the specific criteria of 

each subject  
• Students must understand assessment criteria  

 

Recording and Reporting in the DP 
 
Assessment data should provide evidence of developing the attributes of the IB learner 
profile. The assessment process at EIS involves the active participation of students, 
teachers and parents. They work together to keep each other informed about student 
progress. The student is at the centre of the process and is actively involved in and takes 
appropriate responsibility for his/her own assessment. Teachers, students and parents 
support each other in the on-going assessment process. 
 
During collaborative meeting times, it is expected that the coordinators and the teachers will 
meet and discuss the students’ achievements.  Those discussions will be used to inform learning 
and teaching programmes, and analyze student performance. 

Assessment in the diploma program (DP) is recorded in the following ways: 
 

● Each student has a digital account in which each subject and all its evidence of 
formative and summative assessment such as homework records, lab 
reports, quizzes, projects etc are recorded. 

● Each teacher will have a digital account in which all data about the teachers 
teaching report, student attendance and behavior as well as student’s 
achievement grades and assessment details and the teacher’s comments will 
be recorded. 

● Assessment in the diploma program will be reported in the following ways: 
- Parents will have access to all assessment reports on the school portal 
- Biannual official school report cards 
- Student report their CAS activities on the digital account 
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Reporting System and Examination Sessions  
 
Year 1  

DP  1 is divided into two terms. Students sit examinations at the end of each term and receive 
a Student Report at the end of each term.  

 
Year 2  

Before the beginning of each Academic Year, in mid- August, the DP 2 students have the 
opportunity to improve their academic performance by sitting in retake exams.  
 
DP 2 students sit Fall Term examinations and then Mock examinations in March. For the Mock 
examinations teachers use past IBDP examination papers and grade using the scale 1 to 7 
(lowest to highest) as well as the boundaries published by the IBO. In Year 2, students receive 
a Fall Term student report only.  
 
For both years, the written examinations are modeled on the format and material of the 
formal DP examinations. 
 

 
Promotion to the second year of the IB DP  
 
  Students advance to DP Year 2 upon meeting the following criteria:  

• Submit work assigned in all subjects according to the EIS DP Calendar  
• Achieve a Summer Term total score of 24 and above  
• Satisfactory participation in the CAS programme  
• The number of absences allowed by the Ministry of Education is not exceeded  

 
 
Types of Assessments 
 
Summative and Formative Assessment: 
 
 
Aligned with both current research into best practices and IB’s own guidelines, teachers 
use a range of formative  and  summative  tasks.  Formative  assessment  allows  teachers  
to  monitor  student  progress towards meeting standards, especially in the case of the IB. 
Students receive meaningful, detailed, and timely  feedback  that  supports  
improvement.  Teachers  use  data  from  such  assessments  to  modify instruction to 
promote learning. Formative assessment serves as the foundation for learning and 
prepares students for the “higher-stakes” nature of summative assessments, which 
measure achievement at the end of a course or unit. Although grades entered by teachers 
into Magister may include both formative and summative tasks, final semester grades 
value the most accurate reflection of student achievement rather than simply averaging 
of grades over time. 

 
 
Formative Assessment: 
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• It is all information taken by teachers during their lessons that informs them of students’ 
learning and serves as feedback to enhance achievement and progress. 

• It demonstrates the knowledge application, skills and conceptual understanding required 
at a certain stage of the subject study. 

• It can be presented in different formats, e.g., presentations, essays, oral and written 
forms, etc. 

• Formative grades provide a result of formative works evaluation. 
• Formative works are assessed according to the criteria developed in Curriculum Areas and 

in the case of the IB for each such subject. 
• Formative assessment allows teachers to monitor students’ progress towards meeting 

standards in the IB, and other external and internal assessments. 
• Formative Assessment gives feedback to students as they are learning. It  allows students 

and teachers to identify students’ strengths and weaknesses. 
• The number of formative works is defined by the teacher and/or Curriculum areas led by 

Curriculum leaders and depends on the learning situation. 
• Formative assessment shows  students  how  they  can  improve  via  appropriate  oral  

and/or  written feedback. 
 
Summative Assessment: 
 
 

• Judges the level of student understanding at the end of learning, i.e., is created to define 
the level of formation of knowledge and learning skills at the end of a unit of work. 

• Will require students to apply their learning to a new context. 
• is mostly criterion-related. This type of assessment “judges students’ work in relation to 

identified levels of attainment, rather than in relation to the work of other students.” 
• In DP 1 and DP 2, often models the formal assessment officially set by IB. DP official 

Internal and External Assessment are undertaken  by  all Diploma Programme  teachers 
according to the IB DP Handbook of Procedures. 

• Some assessments in IB Diploma are external, such as the official IB exams and are graded       
externally by IB examiners. Other assessments are internal, graded by the class teacher 
and sent to IB examiners for moderation. 

• Grades for the summative works are the basis for determining the final grades for the 
course for each period as well as the academic year as a whole. 

• Takes place at the end of each reporting period: at the end of each semester, each year 
and at the end of training course (usually equal to two years). 

• Uses a variety of assessment methods such as tests, examinations, creative projects, 
essays, research and practice work, presentations, etc. 

• Schedule  of  summative  assessments  for  each  subject  is  agreed  by both  the  teacher  
and  the  IBDP Coordinator. 

• Students are provided with the all information about the quantity, date and duration of 
the summative works for the period. 

• In case of sub-standard grades for summative work, the student re-takes the test. The 
form and timing are defined by the teacher. 

• In case of absence of a student with an appropriate excuse, missed works should be 
handed in within two weeks after the student is back to school. Deadline may be 
extended by the IBDP Coordinator in case of necessity. In case of violation of the 
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Academic Honesty Policy in the performance of an assessment task, the latter is not 
assessed. 

 
 
 
Activities for formative assessment, depending on the subject, should include:  
Presentations  

• Debates  
• Written assignments  
• Practical work  
• Exhibitions  
• Examinations  
• Tests  

 
 
Summative assessment mainly measures student achievement according to specific criteria 
which students know beforehand. It is organized in a way to help students and teachers 
measure their performance and prepare for the formal IBDP examinations. 
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External and Internal Assessment 

 
 
Internal and external assessment is a feature of the IB Diploma Programme. Internal 
Assessment is undertaken by all IBDP Teachers; external assessment involves the IB 
Coordinator sending candidate work to IB Examiner for assessment. 

 
Guidelines for assessment practice IBDP: 
 

• All assessment is criterion-related; however, the DP uses distinct schemes and subject 
specific criteria. 

• The report card / transcript levels of the DP are out of 7, with grade boundaries set in 
both percentages and numeric to accommodate IB grade boundaries but also our 
grading software, Magister.  The grade boundaries are evaluated on an annual basis to 
reflect changes to the IB grade awards and our own criteria based on results. 

• All internal assessment should be designed to be formative in nature for the student and 
summative where appropriate. 

• IB   Diploma  teachers   should  scaffold  assessment   tasks  throughout   the   
programme   or   adapt examination (end-of-course) criteria, so that students in the first 
year of study have access to the full range of assessment grades. 

• For the Diploma, assessed work may vary in its purpose and teachers are expected to use 
the full range of assessment activities. Teachers must inform students which criteria will be 
used to evaluate their work, both  for  internal  assessment  (IA)  and  external  
examination.  Teachers  must  explain  what  is required for students to fulfil the criteria for 
any particular piece of assessed work. 

• Feedback to students should be prompt, specific and supportive. 
• Grading is undertaken positively and consistently in relation to clear subject criteria. 

Teachers look for evidence of what students know and understand. Teachers always 
reward alternative but equally valid answers that contain coherent ideas which are 
relevant to the question. 

• When using criterion-related assessment, student answers are placed where the majority 
of descriptors correspond to the student’s work. If the descriptors include many strands of 
an objective and student performance is at a high level on most of the strands but not all 
them, teachers adopt a “best-fit” model. 

• If  a  teacher  suspects  that  a  student  is  guilty  of  malpractice,  he/she  should  not  
award  a  level  of achievement and refer to the school’s Academic Integrity Policy for 
further guidance. In line with the IB’s policy and practice, the determining difference 
between these two possibilities will be one of intent. In serious or contested 
circumstances, the IBDP Coordinator  will decide the outcome of the case in conjunction 
with the Head of School. 

 
External Assessment 
 
External assessment is an evaluation which defines the level of knowledge and skills for each of 
the courses carried out by third parties in accordance to the School authorized to control the 
educational process. Students are informed and can easily access the calendar of submission 
deadlines. 
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GOOD ASSESSMENT PRACTICES IN DP 
 

 Some key features of Diploma Programme assessment include the following.  

• An emphasis on criterion-related (as opposed to norm-referenced) assessment. This method of assessment 
judges students’ work in relation to identified levels of attainment, rather than in relation to the work of 
other students.  

• A distinction between formal IB assessment and the supporting formative processes that schools need to 
develop for themselves  

• Valuing the most accurate demonstration of student performance, rather than just averaging attainment 
grades over a reporting period  

• Examining student understanding at the end of the course, based on the whole course and not just aspects of 
it  

(Guidelines for developing a school assessment policy in the Diploma Programme, 2014, p.3)  

 
 
Expectations of Teachers: 
• Share assessment criteria and rubrics for each IB subject in advance so as to ensure that 

students become familiar with the expectations of the Diploma Programme. This applies 
to all other high-stake external assessment and in the foundation year to get students 
used the criteria/rubric process. 

• In order to understand excellence, students should be  aware  of what  constitutes high  
achievement through teachers sharing rubrics and assessment criteria. 

• Provide feedback to students that is prompt, positive, supportive and specific to what 
they have to do to progress. 

• Use a mark scheme or rubric which shows the student what constitutes a successful piece 
of work. 

• Provide adequate time for students to complete any given assessment task. 
• Provide adequate access to any materials necessary for the successful completion of any 

assessment. 
• Scaffold assessment  tasks  or  adapt  examination  criteria  for  students  to  access  a  

full  range  of assessment grades. 
• Assess and return work in good time with constructive feedback (oral and/or 

written) and publish grades. Collaborate with colleagues to ensure that a balance of 
assessment tasks is given to students and post all work deadlines and homework on 
the school site. 

• Use a variety of assessment tools and methods. 
• Communicate with parents regularly and immediately in case of concerns. 
• Notify all parents of students’ progress via Emails,  meetings, Students-Parent conference, 

especially for those students whose grades and effort is indicative of not being promoted 
to the next academic year. 

 
Expectations of Students: 

• Be responsible for writing down ALL homework tasks & deadlines. 
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• Be on time for lessons and fully prepared. 
• Respect others’ right to learn and collaborate constructively with peers. 
• Use the mark schemes or rubrics provided by teachers to achieve their best work. 
• Submit any work on time and with due diligence, i.e., homework, class work, assignments 

and projects, etc. 
• Correct mistakes when work is returned to them. 
• where appropriate instructions for on-line submission should be through the use of the 

student’s school account except in cases where Turn-it-in are expected or for specific 
uploads for the IBDP external examinations process 

• Honor academic integrity at all times and understand the consequences if they do not. 
(please refer to the EIS Academic Integrity Policy and School Handbook). 

 
Communication with parents 

• Handbook 

Parents should read carefully the school’s handbook to parents and 
discuss with their child appropriate sections. Copies will be given to all 
families at the beginning of the year. This handbook will be updated every 
year and each parent should initial and sign the new revision at the 
beginning of each school year. By enrolling their child at EIS, parents agree 
to and understand the school's policies and regulations. 
 
 

• Correspondence  

- School correspondences will be sent by e-mail. Please make sure the 
school has a valid e-mail address for your family. It is each parent's 
responsibility to read and respond to all communications from the 
school in a timely manner. 

- Communication Book (Daily) 
- News Letter (At the beginning of each U01) 
- Communication Letter (Weekly) 

 

• Meet the Teacher/Program Information Meeting 

Throughout Year 1 and Year 2, the school will organize  Student-Parent Meetings where 
parents and students will meet individually with teachers to receive feedback, Student 
Reports and discuss on student progress. 

 

• Parent Inquiries 

Parents are encouraged to contact the school whenever a 
question or an issue of concern arises. There will be weekly 
meeting with Elite teachers to discuss such topics. 
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The school secretary/ Internal coordinator will be available to receive  
calls to set an appointment each Sunday and get back to you with a 
meeting time that will take place during the following week . A 
schedule will be provided to parents 

 
 

• Roles and responsibilities for parents 
 

We believe that parents have a responsibility to support their children and the school in 
implementing school policies. We ask parents to: 

 
• ensure that the student has the best attendance record possible; 
• ensure that the student comes to school prepared with the correct equipment for 

lessons; 
• fulfil the requirements set out in the home-school agreement; 
• promote a positive attitude towards school and assessment in general; 
• collaborate with the school in order to work together in the best interest of the 

student 
 
 

EIS, as School, should: 
● Produce examination/test timetables with enough notice for students and teachers 

to formulate a revision programme. This applies to all assessments. 
●     Keep records of achievement for all assessments. 
●     For the IB, publish IB subject guides, IB assessment criteria and exam schedule through 
the Parent Portal in EIS website.. 

 
Mock Examinations 
 
In the first week of January, students in DP 1 and DP 2 will sit for formal written examinations 
which clearly act as a preparation for the external  examinations of the IB PD. 
 
 
Homework 
 
Homework  is  an  essential aspect  of  student learning and exam preparation. The aim is to 
reinforce what has been taught in class and to extend skills and knowledge beyond this. 
Homework should be assigned with ample time to be completed enabling students to balance   
their   workload   efficiently.   Some   homework   may   include   larger   assignments   or   
longer-term projects.  Appropriate time and guidance should be given by teachers for this to 
enable students to plan and complete their work to the best of their ability. 

 
Homework is assigned with the aim of reinforcing/practising the skills and content covered in 
the classroom.  Homework should be assigned with ample of time to be completed, as 
students will also  receive  homework  in  other  subjects.   For large  assignments  a  week  or  
more  should  be  assigned  for completion. 
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National requirements 

PYP and MYP: 

As per the Egyptian ministry of education requirements, EIS abide to 
Arabic, Religion and Social studies ministry curriculum. However, the 
curricula for Arabic and Social Studies are taught in an inquiry concept 
based approach and totally in accordance with the MYP framework. 

 
 

Grade level Assessment Frequency 

MYP 1 to MYP 5 Written  Exams 
“Arabic/Religion/Social Studies” 

Twice a year 

 
       DP: Ministry Of Education Assessments  
The Ministry of Education requires from all the international schools to abide to Arabic, Religion 
and Civic students  ministry curriculum. Based on this , the students are assessed twice a  year  
to measure the students’ level in these subjects . 
EIS will make sure that the students’ schedule is organized in a way that the IB requirements for 
subjects are met.  
 
Grade Level  Assessment Duration 
DP 1-2 Written Exam Arabic, Civic 

Students and Religion  
Term1 & 2 
Mid year & Final Exam  

 
 
 
 
 
 

Academic Integrity 
 

This section should be read in conjunction with the EIS Integrity Policy (2021). 
 

It is an expectation of EIS that students will follow the principles of academic honesty, to 
the best of their ability, at all times. However, we recognize that many of the skills 
required to follow these principles, for example citing sources and writing a bibliography, 
need to be explicitly taught. 

 
 
 
Links to other documents 

The EIS Assessment policy is totally aligned with: 
• The EIS mission statement 
• The IB’s principles 
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• The Integrity policy 
• The SEN/Inclusion policy 
• The Admission policy
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Appendix A: Grading for academic reports 
An assessment grade is provided from 1 to 7 corresponding to the following IB 
Diploma grading system: 

 
Grade Descriptors 

 

7 

Excellent performance: 
A consistent and thorough understanding of the required knowledge and skills, and 
the ability to apply them almost faultlessly in a wide variety of situations. Consistent 
evidence of analysis, synthesis and evaluation is shown where appropriate. The 
student consistently demonstrates originality and insight and always produces work 
of high quality 

 

6 

Very good performance: 
A consistent and thorough understanding of the required knowledge and skills, and 
the ability to apply them in a wide variety of situations. Consistent evidence of 
analysis, synthesis and evaluation is shown where appropriate. The student 
generally demonstrates originality and insight 

 

5 

Good performance: 
A consistent and thorough understanding of the required knowledge and skills, and 
the ability to apply them in a variety of situations. The student generally shows 
evidence of analysis, synthesis and evaluation where appropriate and occasionally 
demonstrates originality and insight 

 
4 

Satisfactory performance: 
A good general understanding of the required knowledge and skills, and the 
ability to apply them effectively in normal situations. There is occasional evidence 
of the skills of analysis, synthesis and evaluation 

 
3 

Mediocre performance: 
Limited achievement against most of the objectives, or clear difficulties in some 
areas. The student demonstrates a limited understanding of the required knowledge 
and skills and is only able to apply them fully in normal situations with support 

 
2 

Poor performance: 
Very limited achievement against all the objectives. The student has difficulty in 
understanding the required knowledge and skills and is unable to apply them fully in 
normal situations, even with support 

1 Very poor performance: 
Minimal achievement in terms of the objectives. 

 


